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Implications for teachers
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Resources

Assessment — of all kinds, is common to all teachers... but where is the
education necessary to be a ‘good assessor’?

Teacher education/training programmes have a minimal focus on assessment
knowledge and practice.

Assessment CPD programmes are many (and varied in quality) but do teachers
have time or the support to engage in them?

Good assessment practice is based on a foundation of theoretical and technical
knowledge — a reflective cycle of education is necessary to embed and
continuously engage such knowledge.



Training and personal development

PRIMARY - retention of teacher assessed writing: a challenge of confidence in the
system?

Increased emphasis on external moderation — keeps the focus on fairness but at
what cost to public confidence in teachers as assessors?

SECONDARY - complex and confusing approaches to assessment of learning: the
outcomes still privilege qualifications achieved through high-stakes testing such as
examinations. Test preparation prioritized over assessment literacy.

Echoes of post-war tripartite education systems — in the reframing of post-16
qualifications



What do TIMSS data tell us?

- Grade 4: 9-10 years old
Grade 8: 13-14 years old
TIMSS Test
Outcomes

TIMSS International Website
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B e I o n g I n g What do you think about your school? Tell how much you agree with these statements.
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Little Sense of
A
Scale Cut Scores
Fourth Grade 9.6 78
Eighth Grade 111 8.5
* Item not included in scale at the fourth grade
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England: To what extent did pupils agree they felt a
sense of school belonging? (Year 9)
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Student Belonging (G8) — all participating countries

GRADE
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uy Students’ Sense of School Belonging

Average Mathematics £/0\ Average Science
Achievement " Achievement

Eighth-grade students who

( have a “high” sense of school
belonging have higher average
achievement in mathematics
and science than students
with “little” sense of school
belonging.

Percentage
of Students




Science: Student Absence — all participating countries

aici GRADE
Y Frequency of Student Absences
Average Science
A:hievement 487 484
= 9 470
Q
Eighth-grade students who 445
report frequent absences ¥
( from school have lower )
average science achievement 405
than students who are absent : : : : O
less often.
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Never Two Months Two Weeks
Percentage
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Mathematics: Student Absence — all participating countries

1A GRADE
U Frequency of Student Absences
Average Mathematics
Achievement 4(8)8 4(8)6
I Y 472
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Eighth-grade students who 484
report frequent absences
( from school have lower >
average mathematics 486
achievement than students : :
who are absent less often. : - : &,
T AR TN AR 27NN
|| || || oMo
Never or Almost  Once Every Once a Month Once Every Once a Week
Never Two Months Two Weeks
Percentage
of Students |~ 46% 16% 16% 10% 12%




S e n s e Of Va I u e ( i n How much do you agree with these statements about mathematics?

Agree Agree Disagree  Disagree

education and the il

1) | think learning mathematics will help
me In my dally e - -+ eeemeeremnanrannanan O
s e 2) | need mathematics to leam other school O
3) | need to do well in mathematics to get
into the <university> of my choce - ---------- O

4) | need to do well in mathematics to get

e
-—

6) It is important to learn about mathematics
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to get ahead in the wordd - <= = == === === o o= - O
7) Learning mathematics will give me more
job opportunities when | am anadult - - - - - - -- -~ O
8) My parents think that it is important that
I do well in mathematics - - - = - == === ===~~~ O
9) It is important to do well in mathematics - - - - - - - O
Strongly T Somewhat I
Value Value
NB — questions were the same for mathematics and Scale Cut Scores 104 8.0

science




The percentage of year 9 pupils reporting the extent to which they value mathematics and their average
score (England and international average)

Percentage of Average
100 pupils achievement
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What are we to conclude from this?

* The broad evidence indicates patterns of attainment are associated with
attendance and/or how students feel about belonging in education.

 [LSAs, such as TIMSS - can indicate that change is necessary and the global

trends in absence and belonging and their associations with attainment are
important.

* Policy changes are underway globally in education — evidence is required to
underpin these to ensure validity of decision making. Are such decisions the

right kind and scale of change: will they meet the future needs of students and
society?

« Assessment practices — with widespread focus on high stakes testing - could be
a significant part of the issue; moving educational success beyond exam results
Is key and is a focus for future research.



Changes to qualifications

* E.g. Reduction in GCSE structure - to provide more time for
other enrichment

 End of Ebacc
 Introduction of V levels — have T levels had time to be ‘tested’

*|s testing talk really the way forward? Assessment
conceptualized as an artefact related to employment.



Moral panic related to assessment

Universities need to ‘redefine
cheating’ in age of Al

Widespread use of new tools has ‘blurred lines’ between academic support and
misconduct, study finds
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Artificial intelligence has “blurred the line”
between what constitutes academic
support and what should be seen as
misconduct, necessitating a rethink on
what is considered cheating, according to
a new study.

A fifth (22 per cent) of students surveyed
for the paper, “How vulnerable are UK
universities to cheating with new GenAl
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Several years before we had all heard of Generative Al models
such as ChatGPT, it was suggested by Cope et al (2021:5) that

“Assessment is perhaps the most significant area of opportunity offered by
artificial intelligence for transformative change in education”’.

- Al marking of student work

- Al assessment practice — e.g. a model listening to a language test taker and awarding them
a grade

- Al teaching

https://www.theguardian.com/education/2025/nov/20/university-of-staffordshire-course-taught
-in-large-part-by-ai-artificial-intelligence

- Al mentoring tools


https://www.theguardian.com/education/2025/nov/20/university-of-staffordshire-course-taught-in-large-part-by-ai-artificial-intelligence
https://www.theguardian.com/education/2025/nov/20/university-of-staffordshire-course-taught-in-large-part-by-ai-artificial-intelligence

Fear of Al

It is well known that in education at all phases the pace of change in relation
to pedagogy and assessment can be glacially slow (Richardson & Clesham,

2021).

Despite a plethora of approaches available to assess learning, it is those
traditional ‘artefacts’ of evidence that remain popular — largely, written
assignments or examinations which fall at the end of a course of study.

A review of university assessment strategies and regulations in England
alone now reveals policies relating specifically to the use (or not) of GenAl in
assessment. This replicates the fear in schools of what is real.



What do teachers need?

* A national campaign that communicates their value — we are in a
challenging time for all public facing roles

« Commitment to funding for CPD beyond short courses —
providing funding to help teachers develop deep, professional
expertise

» Confidence in their role as assessors and adequate
support/protection in their work

* Improved public understanding about assessment — its
possibilities and limits



Effectiveness in reforms

« Uptake in non-A level qualifications

* Improved public understanding of assessment practice and
Its consequences

* Teacher confidence = student confidence
 GCSE 10% reduction — revealed in improved outcomes?

« Understanding of the use of LLMs and their impact on
learning and assessment

* Al Literacy
* Assessment Literacy



Reshaplng views of assessment

- discourses of confidence:
engendering confidence in
assessment systems both within and
beyond formal educational settings

- discourses for reshaping: creating
evidence-based understanding of

Students protest against A-level results, August 16 2020. |. Salci/Shutterstock
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their exams — or their moder: tdgrd e, whichever was higher.

https://theconversation.com/a-level-debacle-has-shattered-trust-in-educational-assessment-144640



https://theconversation.com/a-level-debacle-has-shattered-trust-in-educational-assessment-144640

There is little else in education that has as much
of an impact as assessment outcomes. We need
to be able to trust them so we need to create the
right types of environment to cultivate trust in
what we do.
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