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'y Two key questions

« What is the current state of CPD?

« What needs to be different and how do we

achieve that (including in response to the
CAR)?
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The current state
of CPD

What do we know about what is actually
happening in schools?



'y Headlines

We undertook a first-of-its-kind, comprehensive survey* to get the views of teachers
and school leaders on the current state of CPD in the system. We found:

e Around £1bn a year is spent on CPD for teachers and leaders in England.

Teacher Development:
The CPD Landscape in 2025

e But access remains uneven, and too much CPD is ineffective or unevaluated:

o Around half of respondents spent less than 3 days on formal CPD in 24/25. 1 in 5 spent less than a
day or no time at all. Fewer than half say CPD is encouraged.

o Only1in4respondents say CPD is chosen to adequate reflect pupil needs. Only 1 in 10 say it
reflects the needs of staff.

o Only one third of CPD is evaluated based on outcomes for pupils.

We are spending scarce resources in ways that have little impact on the teacher quality needed to help
pupils.

*The research was conducted by YouGov using an online survey of 1,085 teachers and leaders drawn from YouGov's panel, with fieldwork taking place between the 22" May and
5" June 2025 and experiences sought related to the academic year 2024/25. Financial data was drawn from DfE sources.


https://tdtrust.org/research/teacher-development-the-landscape-in-2025/
https://tdtrust.org/research/teacher-development-the-landscape-in-2025/

“Our evidence suggests that a de facto entitlement is already in place, given
the amount of money being spent; however, the lack of meaningful
coordination and strategy means it is far less effective than it needs to be.
Even if more money were spent, we cannot be confident it will be effective
against this backdrop.”

TDT CPD Landscape Report, 2025




'y Spend on CPD

e State school direct spend on CPD has
Staff development and training spend per teacher at mainstream state schools

flat-lined in recent years, after a steady (and
£800 — then drastic) fall before and during the
’ pandemic. In 23/24 it stood at £225m.

All schools

Secondary schools

£700 e Government spend varies depending on

priorities, but currently stands at £215m a

year and is likely to be higher.

INSET is the biggest investment, covering 5

days out of the 195 days every teacher is

£500 contracted to be in school. This equates to
£590m a year.

Spend per teacher
[ ]

a0 In total this means £1bn a year spent on CPD in
England.

2016 2017 2018 2019 2020 2021 2022 2023 2024



'y Access to formal CPD

70% of formal CPD takes place

face-to-face workshop. Least

Leaders do more than teachers.

Total Time Spent on Formal CPD o
Respondents were asked to describe the total amount of time they had spent on formal CPD. within school
e Most common is the
More than No time at all (N N N N NONONONONO)
5 days . )
""'Q@@@@ common is coaching.
Don't respondents reported ()
' know/can't 5 ‘,31 O spending 3 or more days on
remember formal CPD in 2024/25 (53%).
5 days 5%
9% Type of Formal CPD by Role
Less than
a day Coaching Online webinars or live virtual sessions
12% 22
- 17%
3-4 days 1-2 days -
26% 24% Collaborative planning Mentoring
- ao%
g

Conferences or seminars

B Senior Leaders [l Teachers

Peer observation

27%




VV Access to informal CPD

Types of informal CPD e Professional conversations are
the most common source of
Respondents were asked which formats of informal CPD they had engaged in. informal CPD
Engaging in professional conversations with colleagues ® Confidence in ChOOSing the r|ght
G CPD increases over time in the
Reading professional publications or research (education related) profession.
48%

Social media (for professional learning)
L a2%]
Blogs (education-related)
Al tools (for professional learning)
Confidence in Ability to Choose by Tenure
Other

17%
Don't know

[ B30

None - | have not participated in informal CPD
2%

of teachers and leaders who
have been in teaching 5 years
or less feel confident in their
own ability to choose CPD
that is right for them.

65% 68%

of teachers and leaders who

have been in teaching between have been in teaching 16 years
6 and 15 years feel confident in or more feel confident in their
their own ability to choose CPD own ability to choose CPD that

that is right for them.

of teachers and leaders who

is right for them.




d .4 Finding CPD

e Despite heavy investment in structures,
search engines are still the most common
source of information.

e Time s a bigger barrier than cost.

Searching for Relevant CPD Opportunities

Respondents were asked to identify where they might begin searching for CPD opportunities
to develop their teaching or leadership practice.

Search engine
24%

Colleague

Subject Associations

10%

Multi-Academy Trust (MAT) CPD Lead

Increase to 17% among
Research articles/ journals those who work in MAT
7%

Teaching School Hub (TSH)

Other Professional Networks (BAMEed, Litdrive etc)

Chartered College of Teaching (CCoT)
3%

EZ
3
=X

Other

o
1
3
=
5
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Important Factors When Selecting in CPD Opportunities

Respondents were asked to identify any factors that are important when they are selecting
their own CPD opportunities

Time required

62%

Cost

Flexibility/a ccessibility( e.g. location, pre-recorded, online)

I
B3

Cover implications

45%

Evidence based

39%

Relevance to school goals

Confidence that space will be created for learning to be applied back in school

Clearly stated outcomes

Reputation/ reviews

Other
[ k)
None of these are important
1%

Don't know
4%




"»” Impact of cPD

Respondents were asked to consider the extent to which the CPD they had engaged in
impacted their ability to do their role.

9% 51% 32% 7% 1°
Bl Agreatdeal ] Somewhat [ Notvery much [ Notatall Don't know

Informal - Top 3 e OQOver a third of CPD has limited
or no impact on the ability of a
teacher or school leader to do

Conferences or Seminars Blogs their role.

72% e Coachingis considered the best

Professional publications or research formal CPD, and yet itis the
70% 69% least well engaged with in the
system.

Formal - Top 3

Coaching Education-related podcasts
74% 76%

Peer Observation




4
y Perceptions of CPD

e Less than half felt CPD was chosen to align

CPD is clearly aligned with school improvement goals

48% with school improvement goals. Only 1in 4
Undertaking CPD is actively encouraged / promoted felt |t Wwas add reSSing the needs Of StUdentS
or was applicable to their role.
There are opportunities for teachers to express CPD needs P On|y 15% felt there was proper Ongoing
Support.

Rationale and intended impact of CPD is clearly communicated

e Senior leaders are consistently more
positive than teachers in their perceptions.

CPD is directly applicable to my role

CPD adequately considers the needs of students Teachers' CPD needs are ettectively identitied by leadership Il Senior Leaders [l Teachers
33%

Teachers' CPD needs are effectively identified by leadership

Adequate time is given to CPD within working hours

1%
Adequate time is given to CPD within working hours

!

2 ¢ 5 . o There are opportunities for teachers to express CPD needs
There is effective ongoing support and follow-up after CPD activities

CPD effectively addresses the diverse needs of staff
CPD is directly applicable to my role

34%




'y Impact of CPD by area

Contributing to Improvement of the whole school

[
Enhancing pupil learning outcomes
[ | [
Developing / enhancing pedagogical skills
/™ |}

Developing / enhancing assessment practices

Supporting classroom management

Developing pastoral support skills

Improving your subject knowledge

Developing / enhancing leadership skills

Improving teacher retention in your school

Managing workload

Il Agreat deal | Somewhat ] Notvery much [l Notatall [l Don't know

Net: A great deal / somewhat

| 68%

| 66%

63%

52%

! 50%

1 48%

47%

| 41%

126%

25%

Nearly 70% of CPD is
considered to contribute to
whole school improvement
and two-thirds to enhance
pupil outcomes, even
though these are not
considered to be key
drivers when choosing CPD.
Only half felt CPD was
supporting classroom
management despite it
being a major focus.

Only 1 in 4 felt current CPD
helps to improve teacher
retention or manage
workload.



't' Evaluation of CPD

Through teacher feedback

Through lesson observation

44%

Through student outcomes

36%

Through pupil feedback

Other
| K0

Don't know
10%

It is not evaluated
18%

54%

Only around a third of
CPD is evaluated based
on pupil outcomes, so
there is a question about
how impact is known.

Over half is based on
teacher feedback, which
is not necessarily reliable.

Nearly 20% of CPD is not
evaluated at all, with a
further 10% unknown.



'y Future CPD needs

SEND

Technology integration

Leadership

Behaviour

Personal resilience and well-being

Subject knowledge
19%

Pedagogical skills

Child Development
10%

o

ther

None - | do not need further development in any CPD areas
8%

Don't know
5%

CPD around SEND is seen as the
biggest future need (39%),
followed by technology
integration (34%).

Pedagogical skills and child
development training needs are
much lower (15% and 10%).

Overall 8% say they need no
further development. This is
much more common amongst
those who have been teaching for
16 years or more, except in the
area of technology integration.
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What needs to
change?

How does the system need to respond to the CAR
to ensure the best possible implementation?



't' Money isn’t everything

* Effective targeting of spend is more important than
just pumping in money

* DfE needs to understand its role as custodian of
the market - current practice (short-term
injections of cash for specific purposes) has a
long-term negative impact

* Coordination of initiatives - ECF, NPQs, Curriculum
Hubs, SEND, TSHs - is essential



VV Effective CPD is about more
than the evidence

» Our Didagogy report highlights

the importance Of th|nk|ng Motivated but Understanding

‘ s under-equipped without embeddin
Clearly abOUt the teaChIng Of Teachers feel?wonﬁa't)ed and Teachers make sense of th§
teachers’ practica tonts o transhe supportve conditons, it falls

learning into action to embed or sustain

r 7 TEACHER
DEVELOPMENT

Effective
Didagogical

Practice
op
What is

rd o, -
Dldagogy Conditions Practices

Structured but disconnected V}V

Learning is well-designed and structured, but risks feeling
superficial or disconnected from teachers’ professional purpose '



https://tdtrust.org/wp-content/uploads/2025/09/What-is-Didagogy-26sep-digital-ver2.pdf

'y Role of Subject Specificity

CPD needs to be well-designed,
well-implemented, and applicable
to context

Subject knowledge is key to
confidence, aptitude, and efficacy

CAR implementation needs to take
this seriously. This means doing it
well, in a coordinated way, and
thinking long-term.

Collaboration is key. Think ‘done
with’ not ‘done to’

Get involved in our next piece of research

Join one of our
upcoming focus
groups to share your
experience of
professional learning

V)V TEACHER
DEVELOPMENT
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https://www.linkedin.com/feed/update/urn:li:activity:7420499317242728448

VV Enrichment as an integral
v part of the process

e The role of CPD is to support what teachers
do - in all parts of their job

« How will enrichment be encouraged,
supported, and judged?



