
Once upon a time…

Margaret Mullholland, Director of Development and Research at the school, spoke about different parties approaching 
shared items of language and of the concepts of Think, Pair, Share.

She talked about building the SEND Curriculum for career-long learning following Initial Teacher Training and the gaining of 
Newly Qualified Status. 

New Teachers can work towards implementing a combination of Personalisation, Inclusion and Differentiation when 
working together for all pupils. 

These pupils need not be defined by labels, she said, and yet labels can be useful as part of an inquiry about pupils’ 
requirements, without using the word needs, necessarily.



Fast forward to now

‘Everyone’s forgotten about the curriculum’ 

Inclusion, Inclusion, Inclusion….



A broad and varied curriculum 

https://my.chartered.college/impact/issue-25-a-broad-and-varied-curriculum/#:~:text=not%20simply%20about%20content%20delivery%3B,of%20meaning%2C%20agency%20and%20contribution.

Curriculum is not simply about content delivery; it is about 
crafting a purposeful, values-rich narrative that prepares all 
learners for a life of meaning, agency and contribution. 

We must look beyond the traditional and towards the 
transformational. This means reimagining curriculum. 
At the heart of this reimagining lies the principle of inclusion. 

A truly just curriculum reflects the lives and potential of all 
children, not just the dominant narratives. It empowers 
neurodivergent learners, embraces multilingualism and gives a 
voice to often-unheard minorities. 

A diverse curriculum is not an optional layer; it is foundational 
to high standards and deep engagement for all.



2024: SEND needs continue to rise
EHCP inflation now at 11% (up from 9% 2023)

18.4% 
children have SEND

4.8% 
had an EHCP as of Jun 24

13.6% 
on SEN Support 

473,300

576,000

2010 2024

220,898

2022

Total children with an active EHCP 18.4% = 1,673,205 children



Available funding is reducing 





We need to think and work differently

We need to situate SEND within the wider system. How do we do that? 
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Stretch the
Universal

Code of Practice 2015 
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EPI: Prevalence of SEND: school year snapshots versus cumulative ever identified (Hutchinson2017)



Increasing complexity
Co-occurrence, overlapping, co-existing…

• 1 in 5 people with Dyslexia have DCD (Kaplan, 1998)
• 3 in 10 people with Dyslexia have ADHD (Germano and Gagliano,2010)
• 1 in 2 people with DLD/SLI have Dyslexia (Snowling,2000)
• 1 in 3 people with ADHD have DCD (Gillberg,1998)
• 1-2 in 4 people with ASC have ADHD ( Handen,2015)
• 4 in 5 people with ASC have DCD (Cacola, 2017)
• 1 in 2-3 people with DLD have DCD (Archibald, 2008)
• 41% of people with DLD have ASC (Georgitsi, 2021)

Dr Amanda Kirby 



What teachers told us….



What teachers told us….



What do the findings tell us

Agius, C., Ainsworth, S., & Adamson, C., S., & Oldfield (2026). SEND and teacher wellbeing: implications for Initial Teacher Training (ITT) and early career support. 
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The Curriculum and Assessment Review: key themes

A curriculum 
that works for 

all
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content and 
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• Who is this curriculum for? 
• Whose knowledge is being centred? 
• Which creativities are we educating for? 
• What futures are being imagined? 



https://www.tes.com/magazine/analysis/general/hope-for-
send-support-and-inclusion-in-2026
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Putting SEND at the heart of school improvement 



Vulnerability is a ‘state not a trait’

Family 

School 

Peers

Learner 

Equity



Revisit our focus

Pivot



Pivot the lens – to ensure we are teaching everyone

Pivot



Key stage 2 attainment



Engagement: A problem or an opportunity?
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Low-income white children report the lowest levels of cognitive 
engagement in schools 

Enjoyment of school



Happy to go to school on a Monday morning ? 
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Mind the Engagement Gap (2025) ImpactED



Double disadvantage

• Children eligible for FSM are over-
represented within the SEND cohort 

• FSM with EHCP 43.8%
• FSM on send support 39.9%
• FSM national average 25.7%

• Underrepresentation of FSM eligible 
children  in certain diagnoses (eg
ADHD/Dyslexia where  private consult is 
prevalent or necessary)

• Poorer academic outcomes for FSM 
eligible children

Source: Sutton Trust 2025



Double disadvantage 

• Policy makers should acknowledge the relationship between socio-economic 
background and SEND. Policies designed to eliminate child poverty may help to reduce the 
prevalence of certain forms of SEND.

• Policy makers must acknowledge the double disadvantage for those who are eligible for 
FSM and have SEND. Reform should look to address specific issues that contribute to this.

• Those children who are labelled as ‘SEND Support’ often have less positive experiences 
of education than those who have an EHCP. Reform should consider how this group of 
children can be well supported, including how the support for this group is funded.

• Simplifying the process of accessing support for SEND should be a priority so that 
complexity does not act as an additional rationing system with some groups of parents 
better able to navigate processes than others.

Source: Sutton Trust 2025



The ‘Forgotten Third’



Cultural 
Competence

Exam Question

‘People have become obsessed with 
travelling even further and ever faster. 
However, travel is expensive, dangerous, 
damaging and a total wastye of time!’

Write and article for a news website to 
argue your point of view on this statement.

(24 marks for content and organization, 16 
marks for technical accuracy)

(40 Marks)





Post 16 white paper and consultation

V levels

• V levels will replace existing AGQs and AAQs.

• DfE proposed that they will all be A level size (360 GLH) 
with no doubles or triples.

• Can be combined with A levels.

L2 and L1 pathways

• New L2 pathways – further study and occupational.

• New L1 English and maths qualification for post-16 
students wo get grades U-2 in Year 11.



English and maths resits

• More students aged 17-19 resat English and 
maths in summer 2025.

• Yet the ‘pass’ rate for this cohort remained 
only 19.7%.

• Roughly a third of 16-year-olds don’t achieve 
a Grade 4+.

• From September 2025, schools must 
provide 100 hours of each subject as a 
condition of P16 funding.

• New L1 test – but when?



The Accessible Curriculum

Providing access to education is more than telling people to give 
every child a seat at the table. 

It's about ensuring that every child understands what is happening 
at the table to the best of their ability.



Missed opportunity

While the Review outlines positive steps, it misses key 
opportunities to redefine accessibility for modern learners.

• Technology as transformation: The Review treats digital tools as 
curriculum topics, not as enablers of equitable access to learning 
and assessment.

• Assessment innovation: Retaining high-stakes exams as the 
“fairest” system overlooks adaptive, modular, and authentic 
assessment methods that could better support learners with 
SEND, mental health needs, or anxiety.





Balancing curriculum accessibility and SEND support

Curriculum 
inaccessible

SEND rises SEND reducesCurriculum 
accessible



Assessment

If we continue to judge success primarily through written 
exams, the tension between what we value and what we 
measure will persist.





From policy vision to inclusive reality

Organisations and regulators need to:

• Prioritise accessibility in every reform decision, ensuring that 
inclusion is not confined to curriculum statements but reflected in 
assessment frameworks, marking practices, and qualification design.

• Recognise digital learning contexts, including online and blended 
study, within access arrangements and evidence of “normal way of 
working.”

• Champion innovation in assessment, piloting digital, modular, and 
authentic approaches that reflect the diversity of modern learners.



Support to get it right in practice

• We know that skilled teachers bring the National Curriculum to life for the pupils in 
front of them. However, we have heard from teachers about the challenges in doing 
so for some pupils with SEND.

• We are therefore not looking to change the autonomy of specialist, AP and other 
settings to appropriately adapt the National Curriculum, and in certain cases in 
specialist settings, to disapply it.

• However, we are recommending that all settings are provided with guidance and 

exemplification that supports high-quality curriculum adaptation, to guide schools’ 

work for those pupils with SEND who may need it

Gary Aubin



o Best interests of the child
o Needs-led curriculum
o Interwoven with mainstream

o Nurturing
o Purposeful
o Life Skills





Child 1 Child 2 Child 3 Child 4 Child 5 Child 6

Visual timetable

Explain changes in 
routine

Clear expectations

Chunked, dual coded 
instructions

Behaviour specific 
praise

Preteaching

Use of scripts for 
problem-solving

Movement breaks

Worked examples/ 
manipulatives / 
memory aids

Extra time to 
complete tasks

Preferential seating

Chunked, dual coded 
instructions

Behaviour specific 
praise

Opportunities for 
overlearning

Preteaching

Movement breaks

Worked examples/ 
manipulatives / 
memory aids

Extra time to 
complete tasks

Avoid copying from 
the board

Preferential seating

Visual timetable

Explain changes in 
routine

Clear expectations

Chunked, dual coded 
instructions

Behaviour specific 
praise

Opportunities for 
overlearning

Preteaching

Movement breaks

Worked examples/ 
manipulatives / 
memory aids

Extra time to 
complete tasks

Preferential seating

Explain changes in 
routine

Chunked, dual coded 
instructions

Behaviour specific 
praise

Opportunities for 
overlearning

Preteaching

Use of scripts for 
problem-solving

Worked examples/ 
manipulatives / 
memory aids

Extra time to 
complete tasks

Preferential seating

Visual timetable

Chunked, dual coded 
instructions

Behaviour specific 
praise

Opportunities for 
overlearning

Preteaching

Worked examples/ 
manipulatives / 
memory aids

Extra time to 
complete tasks

Avoid copying from 
the board

Preferential seating

Visual timetable

Explain changes in 
routine

Clear expectations

Chunked, dual coded 
instructions

Behaviour specific 
praise

Preteaching

Use of scripts for 
problem-solving

Movement breaks

Worked examples/ 
manipulatives / 
memory aids

Extra time to 
complete tasks

Preferential seating



Autism Dyslexia ADHD Perceptual 
Reasoning 
Difficulties

Language 
Delays

Anxiety

Visual timetable

Explain changes in 
routine

Clear expectations

Chunked, dual coded 
instructions

Behaviour specific 
praise

Preteaching

Use of scripts for 
problem-solving

Movement breaks

Worked examples/ 
manipulatives / 
memory aids

Extra time to 
complete tasks

Preferential seating

Chunked, dual coded 
instructions

Behaviour specific 
praise

Opportunities for 
overlearning

Preteaching

Movement breaks

Worked examples/ 
manipulatives / 
memory aids

Extra time to 
complete tasks

Avoid copying from 
the board

Preferential seating

Visual timetable

Explain changes in 
routine

Clear expectations

Chunked, dual coded 
instructions

Behaviour specific 
praise

Opportunities for 
overlearning

Preteaching

Movement breaks

Worked examples/ 
manipulatives / 
memory aids

Extra time to 
complete tasks

Preferential seating

Explain changes in 
routine

Chunked, dual coded 
instructions

Behaviour specific 
praise

Opportunities for 
overlearning

Preteaching

Use of scripts for 
problem-solving

Worked examples/ 
manipulatives / 
memory aids

Extra time to 
complete tasks

Preferential seating

Visual timetable

Chunked, dual coded 
instructions

Behaviour specific 
praise

Opportunities for 
overlearning

Preteaching

Worked examples/ 
manipulatives / 
memory aids

Extra time to 
complete tasks

Avoid copying from 
the board

Preferential seating

Visual timetable

Explain changes in 
routine

Clear expectations

Chunked, dual coded 
instructions

Behaviour specific 
praise

Preteaching

Use of scripts for 
problem-solving

Movement breaks

Worked examples/ 
manipulatives / 
memory aids

Extra time to 
complete tasks

Preferential seating



Pupils with additional needs are visible and prioritised

Curriculum is planned prioritising for the children with 
additional needs  - what works well for children with 

SEND works well for all.

So, how do we enable inclusion at Grange?





Teacher confidence, teacher retention, 
teacher agency



Dispositions

Skills

Knowledge

Vision

Better decision-making 



Teacher confidence and competence

From this… To this…Being an expert in your pupils not their labels…



Why adaptability matters for your pupils with 
SEND



Better decision making – happier teachers



Why adaptability matters for your teaching



https://www.tes.com/magazine/analysis/general/hope-for-send-support-and-inclusion-in-2026
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