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Our Vision & Mission

Our vision is of a school system that
nurtures the talents of teachers and leaders
at all stages of their careers so that they can
provide children with the excellent education
they deserve.

Our mission is to improve the quality of
teacher and leader development at a system
level. We do this by generating and
interpreting research, applying the insights
to the design and delivery of high-quality
teacher development programmes, and
sharing it all with the sector
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Our Vision

A school system that nurtures the
talents of teachers and leaders at
all stages of their careers, so they

can provide children with the
excellent education they deserve.

Our Mission

To improve the quality of teacher
and leader development at a system
level. We do this by generating and
interpreting research, applying the
insights to the design and delivery
of high quality teacher development
programmes, and sharing it all
with the sector.

Theory of Change

Sets out the changes we want
to see in the school system and
how we will be contributing to
achieving those changes. We will
use it to guide our monitoring and
evaluation, test the assumptions we
are making and assess which areas
of change are most critical for us to
achieve our mission.

Our Approach

We take a school-led and
research-informed approach to
all aspects of our work. We target
areas and demographics that
are underserved.
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Theory of Change
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Teacher education research environment

Cross-cutting Areas of Research Interest

Workforce

Our previous ARI focused particularly on teachers, who are our largest workforce.
However, we need further evidence to ensure that we have people across all our sectors
with the best possible knowledge, skills, and experience, and who are motivated, inspired
and enabled to deliver our Opportunity Mission. This includes ensuring we understand
how and when specialists are best deployed in educational settings, and supporting all
our workforces to use the best available evidence in their work. The questions relating to
‘Workforce’ are:

e What are the most cost-effective ways to recruit and retain our workforces? How
does this vary across the education and children’s social care sectors (including
relevant local authority staff such as educational psychologists), and at all stages
of their careers (including recruitment into initial teacher training courses and late
career recruitment)?

¢ How can we best develop and inspire our workforces across all our sectors to
improve children’s outcomes, informed by the best available evidence?

¢ How and when are our specialist and support workforces (such as SENCOs,
Educational Psychologists, and finance professionals) deployed? How does this
vary and why (for example across regions, for different specialist workers such as
children’s home staff), and between the state and independent school sectors)?
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HM Treasury

HM Treasury - Areas of
Research Interest

Home Government efficiency. and ility

missions

Press release

Transformative £86 billion boost to
science and tech to turbocharge
economy, with regions backed to take
cutting-edge research into own hands

Funding package worth more than £22.5 billion ayearin
2029 will boost Britain's world-leading status in research and
innovation.

From: Department for Science, Innovation and Technology, HM Treasury, The Rt Hon
Rachel Reeves MP and The Rt Hon Peter Kyle MP
Published 8 June 2025
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Teacher collaboration Jump to section
Just Updated] N
|mpact on pupils Impactonteachers  Reporting quality Teacher collaboration in this context refers to teachers or school leaders to working together to )
Online professional development learn from each other. Wdusien.
. . . -~ . . Not evaluated Medium Medium
This covers strategies that promote active participation of students in thir leamning o . : Satisit
processes. Medium
Key Findings
How effective is the approach?
Teacher Collaboration Impact on pupils Impact on teachers  Reporting quality

How to implement it well

This covers strategies that promote active participation of students in their learning . - Medium
processes.

Potential barriers to effective

implementation
Teacher Collaboration: i ) ) Other considerations
Impact on pupils Impact on teachers Reporting quality
|-+ Lessons Study Po—
This covers strategies that pramate active participation of students in their learning Not evaluated - Medium
processes. Reviews
Putting research into practice
Teacher Collaboration: ’ . ,
. . . Impact on pupils Impact on teachers Reporting quality
| o Professional Learning Communities
This covers strategies that pramate active participation of students in their learning Not evaluated Medium Mixed Stay updated or share your
processes. experiences!
What is it?
Nowt
Leadership of professional I X Impact on pupils Impact onteachers  Reporting quality Teacher collaboration in this context refers to teachers or school leaders to working together to learn from
ship ot pro earning Mi 4 Medium each other, Rather thai ingular app: H al t t exists along
This covers strategies that promote active participation of students in their learning a continuum, from more informal interac to more or such as lesson
processe study or professional learning communities.
Effective collaboration is characterised by shared values and vision, collective responsibility, refiective
dialogue, and a focus on pupil outcomes (6). Importantly. it is not merely about collegiality or cooperation.
Teacher Collaboration Impact on pupils Impact on teachers  Reporting quality but about engaging in deep, sustained professional dialogue that challenges practice and leads to
. . . I . . meaningful change (6). As such, 1is both and task ted, and its quality is shaped
This covers strategies that promote active participation of students in their learnin,
Processes. ’ ¢ Not evaluated Medium Medium 3 Yy the wider cultural, structural, and political context in which it occurs.
Read More v
Teacher Collaboration Impact on pupils Impact onteachers  Reporting quality

This covers strategies that promote active participation of students in their learning Medium Mixed %
processes, Key findings

Impact on teachers

Just Updated! Teacher collaboration in this context refers to teachers or school leaders to working together to learn from

Impact on pupils Impact on teachers Reporting quality each other. Rather than a singular al it tices exists along

Teacher Collaboration a continuum, from more informal ions to more iptive or such as lesson
Medium Medium Medium study or professional learning communities.

This covers strategies that promote active participation of students in their learning

processes.
Effective collaboration is characterised by shared values and vision, collective responsibility, reflective

dialogue, and a focus on pupil outcomes (6). Importantly. it is not merely about collegiality or cooperation,
but about engaging in deep, P dialogue that practice and leads to
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Three nested levels around children

Leaders,
culture &
systems

Mentors &
teacher
education

Teachers &
teaching

Children’s
learning
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Teachers and teaching




Teacher impact over time

Figure 2: The Relationship of Teaching Experience to Math and Reading
Test Score Gains

Test Score Results: Math Test Score Results: Reading

STUDENT MATH TEST SCORE (STANDARD DEVIATIONS)
STUDENT READING TEST SCORE (STANDARD DEVIATIONS)

il

0 10 20 30 0 10 20 30
YEARS OF EXPERIENCE

Kini, T., & Podolsky, A. Does Teaching Experience Increase Teacher Effectiveness? A Review of the Research (Palo Alto: Learning
Policy Institute, 2016).
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ITaP led to changes in confidence

Very confident: 3

Confident: 36

Slightly confident: 62

Not at all confident: 14 ‘ i

Veryseonfident.: 13

Confident.: 73

Slightly confident.: 26

Not at all confident.: 3 =

Made with SankeyMATIC

NloT ITaP Trial, 2024
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Change in trainees'
confidence to plan in

advance how to use

questioning in a lesson

Change in trainees' confidence to
adapt and ask appropriate questions
in response to what happens during
a lesson

Very confident: 5

Confident: 44

Slightly confident: 56

Not at all confident: 10

Made with SankeyMATIC

Slightly confident.: 24

Not at all confident.: 2 =




ITaP RCT findings
Trainee Outcome Result | Levelof confidence _

1. Grasp of evidence base
around effective questioning &
scaffolding

We found no evidence
that the virtual live school
experience was less
effective than its in-person
equivalent

2. Self-efficacy in ability to
successfully apply knowledge

3. Ability to successfully apply
knowledge

NloT ITaP Trial, 2024
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Lots of people want to be teachers

Proportion of applicants to ITE who are successful
100%
90%
80%
70%
60%
50%

Axis Title

40%
30%
20% 30%
10%

0%

Primary 23/24 Secondary 23/24 NloT 25/26

W Accepted M Rejected

Gov.uk ITT census, December 2024; NloT 2025/26 cohort applicant data, June 2024
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Lots of people want to be teachers

23-24 Recruitment Pipeline for NloT

5,000
4,000
3,000
2,000
- . - -
0 -
Applications  Interviews Interviews Offers Acceptances Recruits
scheduled
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Recruitment success by ethnicity

Ethnic group — White — Other
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NloT 2024/25 ITE recruitment data analysis
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Revealing the hidden curriculum

Preparation
tips from
current

trainees

We asked some of our current ITE trainees to
remember their own interview at NioT, and about
what tips they would give you as you prepare for
your interview.
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Advice for ITT Interviews - March 2025

Watchon @ Youlube

(] »

Watch Later  Share

1a. Lesson introduction assessment

criteria

Planning and
organisation

An ability to effectively plan and
structure the lesson introduction
in a way that would achieve
positive outcomes for your
learners. Clear consideration and
use of appropriate resources for
supporting the lesson
introduction. Evidence of good
timekeeping.

Communication

Verbal and non-verbal
communication techniques that
are clear and effective
throughout the task. This will
include putting your points
across clearly and skillfully whilst
maintaining eye contact. using
tone and gestures appropriately,
and displaying enthusiasm.

Adaptability

Showing that you can respond
positively and confidently when
things don't go quite to plan, and
get back on track quickly and
effectively.

8108 T 135 B o h s o s B T

Preparing for your
Initial Teacher
Training
interview

1. Five-minute
lesson
introduction

3. Written
assessment
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education




Synthesis of in-school mentoring: new
conceptual framework

Mentee
characteristics

Active ingredients

Proximal Distal
outcomes outcomes

Sustained productive
mentor - mentee
relationships

Providing emotional
and psychosocial
support

Establishing Facilitating mentee
mentee goals learning

= Proximity + Important » Encouraging Open & honest
+ Prior mentoring irrespective of who reflection conversations
experience sets the goals - Cogni i Creating a feeling
+ Facilitate PD & of safety
collaboration

Mentees Mentors Mentees Students

- self-efficacy - Reflection

= Improved - Enjoyment
teaching practice . Enhanced

= Decision making knowledge &

- Enhanced understanding of
classroom teaching
environment & = Improvemeant as
resources mentor

= Improved
teacher-student
interactions

Teacher Attainment
effectiveness Wellbeing
Wellbeing Engagement
Career Motivation
progression

Retention

Wider
contextual
factors

Mentor
characteristics

Contextual
variables

Modifiers

How mentoring Organisation and
is enacted processes

Effective mentor Organisation Mentors

training

Builds on existing
strengths
Cognitive modelling
Nen-judgemental,

Mentor located in
school

» Enhanced school
culture

Coordinator + Wellbeing

characteristics

Organisational
characteristics

- Career
progression

non-evaluative Mentor / mentee
matching

Role of coordinator

Attuned to equality.
diversity and
inclusion
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Levels of support for mentoring

What does your school do to support mentors to undertake their ITE mentoring role?
(A Percentage of all
respondents (Panel A) and
- respondents split by teacher
--- seniority (Panel B) (overall N
: I | I P = 2854). In Panel B, purple

External Training  Protected Time  Internal Training Collaboration None of these  Celebration Events Salary Public recognition

Percentage

lines show significant
S [ R R T ETemee RNV S support differences among
various seniority levels,
while black lines show no
significant differences.
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NATIONAL . . o .
INST?TUTE Developing support strategies for ITE mentors: insights from current practices, NloT, 2024
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Leaders, culture and
systems




How are schools getting the most out of PD?

"What you need to have is people in
the building who've got leadership
roles, who share a vision for, first of
all, what's wrong with the school, and
where we want to get it... to get it
right.

" Headlteacher, Seconaary in NW,

community school

In-progress research project, NloT
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1. Collaborative leadership
and shared vision: Sharing
responsibilities to build a
strong, unified culture and
language.

Culture by design:

Embedding PD into routines
and the school improvement
plan.

3. Teacher buy-in to PD:
schools develop ways to

ensure teachers are invested.

"We used to treat initiatives as 'tick-
and-move-on' tasks—but now we're
focusing on how to maintain and
embed the work. That’s how we're
building a culture of
collaboration and continuous
improvement.”

Headteacher, Primary in NW, MAT




Leaders perceptions of what matters

Recruitment strategies (%)

Respect for teachers (trust, apreciation,
recognition)

Balanced workload

Professional and supportive colleagues
Effective leadership practices

Positive behaviour management
Competitive salaries

Induction support, coaching and mentoring
Well-developed school environment
Flexible working conditions
Opportunities for progression

Support on teachers' wellbeing
Availability of physical space and time

Financial support for specific needs

Social opportunities to develop sense of
belonging
Subsidies for external profesional
development
Recruitment bonuses

Financial incentives/rewards for teaching
performances

Schools located close to amenities

m Very important m Somewhat important

. Do not know

m Not important

Working

environment

Supportive
— school
community

School
reputation

| | School ethos
& policies

 EEEEE—

School
facilities

|| Curriculum &
Timetable

|| opportunities

| | Mentoring /

Career

development

Professional
development

—_—
Promotion

Coaching

Staff welfare

—_————

Wellbeing
programs

Advice
service

—_—

Celebrations

/ recognition

Financial

incentives

Salary /
pensions

| Healthcare /
Glasses

S —

—{ Childcare

 —
Bonus
payments
S
Car/bike
schemes
e —

———

Relocation
allowance

-/

Work/life
balance

Flexible

—  working

policies

Working

= hours &

expectations
—

—

Annual /
Special leave

| —

Recruitment and retention in disadvantaged schools, EEF, 2023



Teacher value add varies by school

® School residual

* Teacher residual
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